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Abstract 

Ensuring psychological well-being within the learning environment has become a critical determinant of 

educational quality in contemporary education systems. Growing empirical evidence indicates that students’ 

emotional, social, and psychological states significantly influence their academic achievement, motivation, 

engagement, and long-term development. This study examines the impact of psychological well-being on 

educational quality through a systematic, theory-driven approach. Drawing on major theoretical frameworks—

including self-determination theory, ecological systems theory, and social–emotional learning—the article 

synthesizes international research to identify key mechanisms linking well-being and educational outcomes. 

Using a qualitative systematic literature review and thematic analysis, the study reveals that psychologically 

supportive learning environments foster stronger teacher–student relationships, positive school climate, 

enhanced student engagement, and improved academic performance. The findings further demonstrate that 

educational quality cannot be sustained through cognitive instruction alone but requires integrated policies and 

practices that prioritize mental health, emotional safety, and social connectedness. The article concludes that 

systematic investment in psychological well-being is not an auxiliary component of education but a foundational 

condition for achieving high-quality, inclusive, and effective learning environments. 

Keywords: psychological well-being; learning environment; educational quality; school climate; social-

emotional learning 

 

Introduction 

In recent years, the concept of psychological well-being has emerged as a central concern in educational 

research and policy, reflecting broader societal recognition of mental health as a fundamental component of 

human development. Schools are no longer viewed solely as institutions for cognitive instruction but as complex 

social environments that significantly shape students’ emotional, psychological, and social experiences. A 

growing body of research demonstrates that students’ psychological well-being is closely linked to academic 

achievement, motivation, engagement, and overall educational quality (OECD, 2017; Suldo et al., 2011). 

 

Educational quality has traditionally been assessed through indicators such as curriculum standards, 

instructional effectiveness, and academic outcomes. However, contemporary frameworks increasingly 

emphasize the role of school climate, teacher–student relationships, and emotional safety as critical 

determinants of effective learning (Thapa et al., 2013; Hattie, 2009). International assessments, including the 

OECD’s PISA studies, highlight that students who report higher levels of well-being tend to demonstrate 

stronger academic resilience, higher life satisfaction, and more positive attitudes toward learning (OECD, 2017). 

Despite this growing recognition, many education systems continue to prioritize performance-driven metrics 

while underestimating the psychological conditions under which learning occurs. This imbalance has prompted 

scholars to call for a more holistic and systematic approach to educational quality—one that integrates 

psychological well-being as a core educational objective rather than a supplementary concern (Jennings & 

Greenberg, 2009; Ryan & Deci, 2017). Against this backdrop, the present study seeks to examine how ensuring 

psychological well-being within the learning environment influences educational quality and to identify the 

mechanisms through which this relationship operates. 

 

1. Theoretical Framework 

The theoretical framework of this study is grounded in an interdisciplinary synthesis of psychological, 

educational, and developmental theories that conceptualize well-being as integral to learning and academic 

success. 

 

A primary foundation is Self-Determination Theory (SDT), which posits that optimal functioning and 

motivation depend on the satisfaction of three basic psychological needs: autonomy, competence, and 



 
TOJET: The Turkish Online Journal of Educational Technology – October 2026, volume 25 Issue 4  

 

Copyright © The Turkish Online Journal of Educational Technology 

118 

relatedness (Ryan & Deci, 2017). In educational contexts, environments that support these needs promote 

intrinsic motivation, engagement, and deeper learning, thereby enhancing educational quality. 

 

The framework also draws on Ecological Systems Theory, which conceptualizes learning and development as 

products of dynamic interactions between individuals and their environments (Bronfenbrenner & Morris, 2006). 

From this perspective, schools function as key developmental contexts where relationships, institutional norms, 

and emotional climates shape students’ psychological well-being and academic trajectories (Eccles & Roeser, 

2011). 

 

Another essential component is Social–Emotional Learning (SEL) theory, which emphasizes the development 

of emotional regulation, social skills, and self-awareness as prerequisites for academic success (Durlak et al., 

2011; Zins et al., 2007). SEL frameworks position psychological well-being as both an educational outcome and 

a process that enhances learning capacity. 

 

Finally, theories of positive education and school climate underscore the role of supportive relationships, 

emotional safety, and positive affect in fostering high-quality learning environments (Seligman, 2011; Thapa et 

al., 2013). Together, these theoretical perspectives provide a coherent foundation for analyzing how 

psychological well-being operates as a systemic driver of educational quality. 

 

2. Literature Review 

Extensive research confirms a strong association between psychological well-being and academic outcomes. 

Meta-analytical studies indicate that interventions targeting students’ social and emotional competencies 

produce significant improvements in academic performance and behavior (Durlak et al., 2011; Taylor et al., 

2017). These findings challenge traditional assumptions that emotional factors are peripheral to learning. 

 

Research on teacher–student relationships consistently demonstrates that emotionally supportive interactions 

contribute to students’ engagement, motivation, and achievement (Hamre & Pianta, 2006; Wentzel, 2012). 

Similarly, studies on classroom emotional climate show that positive affective environments enhance attention, 

persistence, and cognitive processing (Reyes et al., 2012). 

 

The concept of school climate has received increasing scholarly attention as a multidimensional construct 

encompassing safety, relationships, teaching practices, and institutional norms. Reviews indicate that positive 

school climates are associated with higher academic achievement, lower dropout rates, and improved 

psychological well-being (Thapa et al., 2013; Konu & Rimpelä, 2002). 

 

International policy-oriented literature further emphasizes that educational quality is inseparable from student 

well-being. OECD reports highlight that systems prioritizing well-being alongside academic standards achieve 

more sustainable and equitable educational outcomes (OECD, 2017; OECD, 2019). However, the literature also 

notes persistent gaps between policy rhetoric and school-level implementation, underscoring the need for 

systematic approaches. 

 

3. Methodology 

This study adopts a qualitative systematic literature review design. Peer-reviewed journal articles, scholarly 

books, and international reports were selected based on relevance to psychological well-being, learning 

environments, and educational quality. 

 

The analysis followed three stages: 

1. thematic coding of well-being dimensions (emotional, social, psychological), 

2. identification of mechanisms linking well-being to educational outcomes, and 

3. integrative synthesis across theoretical and empirical studies (Ryan & Deci, 2017; Thapa et al., 2013). 

 

Analytical rigor was ensured through theoretical triangulation and cross-source comparison. As a secondary-

data study, no ethical approval was required. 

 

4. Findings and Discussion 

This section presents the synthesized findings of the systematic literature analysis and discusses how 

psychological well-being within the learning environment influences educational quality. To ensure analytical 

clarity, the findings are organized into thematic subsections and summarized in tables, followed by in-depth 

discussion grounded in empirical and theoretical research. 
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4.1 Psychological Well-Being as a Determinant of Educational Quality 

The first major finding indicates that psychological well-being functions as a core determinant of educational 

quality, influencing both learning processes and outcomes. Across the reviewed studies, educational quality is 

consistently associated with students’ emotional safety, sense of belonging, and mental health. 

 

Table 1. Dimensions of Psychological Well-Being and Educational Quality Outcomes 
Dimension of well-

being 

Key characteristics Impact on educational quality Supporting sources 

Emotional well-

being 

Positive affect, low anxiety, 

emotional regulation 

Improved attention, persistence, and 

academic achievement 

Seligman (2011); Reyes et al. 

(2012) 

Social well-being Sense of belonging, peer support Higher engagement, reduced dropout 
risk 

Thapa et al. (2013); Konu & 
Rimpelä (2002) 

Psychological safety Feeling respected and valued Increased participation and motivation OECD (2017); Wentzel (2012) 

Mental health 

support 

Access to counseling and support 

systems 

Long-term academic resilience Suldo et al. (2011); WHO 

(2021) 

 

The findings confirm that educational quality cannot be sustained in environments where students experience 

chronic stress, anxiety, or social exclusion. Emotional and psychological well-being enhance students’ cognitive 

functioning, enabling deeper learning and higher academic performance (Hattie, 2009). These results align with 

OECD evidence showing that student well-being predicts both academic success and long-term educational 

engagement (OECD, 2017). 

 

4.2 Teacher–Student Relationships and Classroom Emotional Climate 

A second key finding emphasizes the central role of teacher–student relationships and classroom emotional 

climate in mediating the relationship between psychological well-being and educational quality. 

 

Table 2. Teacher–Student Relationships as a Mechanism of Educational Quality 
Relational factor Description Educational impact Key references 

Emotional support Teacher empathy and care Increased motivation and engagement Hamre & Pianta (2006) 

Trust-based interaction Mutual respect and 

fairness 

Positive classroom behavior and 

participation 

Wentzel (2012) 

Classroom emotional 
climate 

Collective emotional tone Enhanced academic performance Reyes et al. (2012) 

Teacher well-being Educator emotional health Higher instructional effectiveness Jennings & Greenberg 

(2009) 

 

Supportive teacher–student relationships foster a learning environment in which students feel secure to express 

ideas, take intellectual risks, and engage in challenging tasks. Research demonstrates that classrooms 

characterized by positive emotional climates yield higher academic achievement and stronger self-regulation 

skills (Reyes et al., 2012). Moreover, teacher well-being emerges as a prerequisite for sustaining such 

environments, highlighting the systemic nature of educational quality (Jennings & Greenberg, 2009). 

 

4.3 Social–Emotional Learning and Systemic Educational Practices 

The third finding highlights social–emotional learning (SEL) as a critical pathway through which 

psychological well-being enhances educational quality. 

 

Table 3. Effects of Social–Emotional Learning on Educational Quality 
SEL component Educational practice Observed outcomes Supporting sources 

Self-awareness Reflective learning activities Improved self-regulation Durlak et al. (2011) 

Social skills Cooperative learning Positive peer relations Zins et al. (2007) 

Emotional regulation Mindfulness and coping strategies Reduced behavioral problems Taylor et al. (2017) 

Responsible decision-making Ethical and civic tasks Long-term academic success Eccles & Roeser (2011) 

 

Meta-analytical evidence shows that SEL programs produce statistically significant improvements in academic 

achievement alongside enhanced psychological well-being (Durlak et al., 2011). These findings challenge 

traditional dichotomies between emotional development and cognitive learning, instead positioning SEL as a 

central contributor to educational quality. Systematic integration of SEL across curricula yields the strongest and 

most sustainable outcomes (Taylor et al., 2017). 

 

4.4 School Climate and Whole-School Approaches 

Another major finding concerns the influence of school climate and whole-school well-being policies on 

educational quality. 
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Table 4. School Climate Factors and Educational Quality Indicators 
School climate factor Description Educational quality indicator Sources 

Emotional safety Absence of bullying and fear Increased attendance and retention Thapa et al. (2013) 

Institutional support Leadership commitment to well-being Improved academic outcomes OECD (2019) 

Inclusive practices Equity and respect for diversity Reduced achievement gaps Roffey (2012) 

Community engagement Family–school partnerships Sustained learning outcomes Bronfenbrenner & Morris (2006) 

 

The findings demonstrate that fragmented interventions are insufficient for achieving lasting improvements in 

educational quality. Instead, whole-school approaches that embed psychological well-being into leadership, 

policy, and daily practice yield more consistent and equitable outcomes (OECD, 2019). Schools operating as 

supportive ecosystems enhance not only academic performance but also long-term student development. 

 

4.5 Integrated Discussion 

Across all thematic areas, the findings converge on a central conclusion: psychological well-being is a 

foundational condition for educational quality. Emotionally supportive classrooms, strong teacher–student 

relationships, systematic SEL implementation, and positive school climates collectively create environments 

conducive to high-quality learning. 

 

From a systemic perspective, the evidence suggests that investments in psychological well-being should be 

viewed not as auxiliary supports but as strategic drivers of educational effectiveness. Aligning with ecological 

and self-determination theories, the results underscore that educational quality emerges from the interaction 

between individual well-being and institutional conditions (Ryan & Deci, 2017; Bronfenbrenner & Morris, 

2006). 

 

In summary, ensuring psychological well-being within the learning environment enhances educational quality 

by improving engagement, academic performance, and long-term student outcomes. These findings support a 

paradigm shift toward holistic, well-being-centered educational systems capable of meeting the complex 

demands of contemporary education. 

 

Conclusion 

This study has demonstrated that psychological well-being is a fundamental and systemic determinant of 

educational quality, rather than a supplementary or peripheral factor within the learning environment. Drawing 

on a comprehensive synthesis of international research, the findings confirm that students’ emotional safety, 

mental health, and sense of belonging significantly shape their engagement, motivation, academic performance, 

and long-term educational trajectories. 

 

The analysis shows that learning environments which prioritize psychological well-being foster more effective 

teaching and learning processes. Supportive teacher–student relationships, positive classroom emotional 

climates, and structured social–emotional learning (SEL) practices emerge as key mechanisms through which 

well-being enhances educational quality. These factors collectively enable students to regulate emotions, sustain 

attention, participate actively, and engage in higher-order cognitive tasks, thereby improving both academic 

outcomes and overall school effectiveness (Durlak et al., 2011; Hamre & Pianta, 2006; Reyes et al., 2012). 

 

At the institutional level, the study highlights the importance of whole-school approaches that embed 

psychological well-being into leadership practices, school climate policies, and community partnerships. 

Fragmented or short-term interventions are shown to have limited impact, whereas systematic strategies that 

integrate well-being across curricula and school structures lead to more sustainable improvements in educational 

quality and equity (Thapa et al., 2013; OECD, 2019). This finding underscores the necessity of aligning 

educational quality frameworks with mental health and well-being policies. 

 

The results also support a broader conceptual shift in how educational quality is defined and evaluated. 

Traditional performance-oriented models that focus exclusively on academic achievement fail to capture the 

conditions under which effective learning occurs. In contrast, a well-being-centered approach recognizes that 

high-quality education emerges from the interaction of cognitive instruction, emotional support, and social 

connectedness, consistent with ecological and self-determination theories of development (Ryan & Deci, 2017; 

Bronfenbrenner & Morris, 2006). 

 

In conclusion, ensuring psychological well-being within the learning environment is not merely an ethical or 

supportive obligation but a strategic imperative for achieving high-quality education. Policymakers, school 

leaders, and educators are encouraged to adopt integrated, evidence-based approaches that prioritize mental 

health, positive relationships, and supportive school climates. Future research should extend this work through 
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longitudinal and empirical studies examining how systematic well-being interventions can be effectively 

implemented across diverse educational contexts to enhance both learning outcomes and student development. 
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